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Introduction

This module is designed to be implemented as part of the community level of the INEEPEP in a programme called Community Empowerment: Peace, Human Rights and Civic Participation 
	Topic 1: What is a citizen?


	Making changes

Who is left out?

Embracing diversity
	Topic 3: Transparency and Accountability


	What does it mean to be accountable?

How do we ensure accountability?

What responsibility do I have?

TRC

Media



	Topic 2: Civic Rights and responsibilities 


	Being part of a nation

Branches and levels of government

Levels of government – national, county, local

Responsibilities and functions of the levels of government


	Topic 4: My environment


	All around me

My country; my planet

What can I do for the future?




Sample activities for Topic 1: What is a citizen?
Activity: Making Changes [75 minutes]
Ask the participants what they think a citizen is.

Brainstorm on the rights of a citizen.

Explain to the participants that just as in Human Rights where there are equivalent rights and responsibilities – so in citizenship there are both rights and responsibilities.  Go through the rights that were brainstormed and ask what the equivalent responsibilities may be.
[image: image1.wmf]Put the participants into small groups and ask them to develop five strategies or plans to address the problems of a lack of water (either through wells, pumps or mains water).

Allow 20 minutes for this activity.

After 20 minutes bring the groups back to plenary and ask for the solutions that people found.  (as you move around the groups, remind them that if something has already been said it should not be repeated).

Ask the group if they have adequate water now.  If not, ask them which of these measures that they have suggested they would be prepared to do.  
Put participants into different groups and give one (workable) suggestion to each group and ask then to discuss how they could implement this plan.  Ask them to think of all the challenges and problems and discuss how they will overcome these problems.  Allow 30 minutes.
Bring the groups back to plenary and ask one member of each group to outline their plan.  Ask the participants to consider the best plan (remember the sessions on problem solving) and ask if they are willing to undertake this.

Activity: Who is Left Out? [60 minutes]
In small groups, list those people who are excluded in your community and/or society.  The exclusion may seem minor but be very honest about those groups who are not included in the society.  

Explain to the participants that they do not have to make excuses or have reasons for the exclusion of some people.

Many excluded groups are excluded simply because there are not many in the group.  The exclusion may be thoughtlessness (e.g. handicapped people not being able to go shopping, or attend school) or it may be economic exclusion (certain tribal groups not being allowed into professions) or it may simply be a fear of the unknown (migrant and refugee groups who are excluded).

Read this poem and explain that it was written in WWII.  
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Ask these questions to stimulate discussion:

If you were writing this poem now, which groups would you list in the three verses?

Compare the lists that people have written. 

How many excluded groups have the participants recognised?

Now think – who is excluded that does not appear on the list?

(i.e. people who are so excluded that they are forgotten)

In small groups discuss why people feel they have the right to exclude others.

Ask these questions to stimulate discussion:

What groups do you belong to?  Who decides whether or not people are part of the group?

Are these exclusions harmful?

Do you exclude people because they look or speak differently to you?  Has this ever created problems?

How do race riots start?

Why do people feel that they are entitled to be violent to another group?

Explain that exclusion is sometimes a way of deciding who is acceptable.  There is often exclusion at a societal level but the attitude of exclusion starts with small exclusions.  There may be many consequences of exclusion, but within peace and Human Rights there are two major areas of concern.

Excluded groups who feel that they are not part of the society, who have no “ownership” of the values and rules of the society will often fight against the society.  Extreme poverty, economic exclusion or marginalisation and social exclusion will make people angry and eventually they will fight back against the system that excluded them.  In this situation exclusion is likely to lead to conflict.

The second area of concern is that of Human Rights.  It is not ethical to exclude another person.  Each individual has the same rights and responsibilities and to deny that to another person is ethically wrong.
Ask participants how they feel about the groups that have been excluded.

Ask if now that they understand about the disadvantages of exclusion and the ethical/moral issues, would they make efforts to include people in the future?
Put the participants into different small groups and ask them to develop five ways of including those who are currently marginalised
Activity: Embracing Diversity [75 minutes]
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Explain to the participants that with sixteen tribal groups plus the descendants of freed slaves plus other settlers, the profile of Liberia is one of diversity.  The sixteen tribes of Liberia are Bassa (and Gbi), Belle, Dei, Dan (Gio), Gola, Gissi, Grebo, Kpelle, Krahn, Kru, Lorma, Mano, Mandingo, Mendi, Vai and Gbandi.  
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Ask participants what the different customs, different ideas and different approaches are amongst the tribal groups.  If the participants negative or disparaging remarks about other tribes, remind them of the work already done on exclusion and stereotypes.  

Explain that differences can create conflict if these differences are feared rather than celebrated.  They can also create a rich and varied approach for life if groups and individuals work together.  A diamond, when first taken from the ground looks like a lump of dirty glass, but when it is polished and cut it is a brilliant and shining jewel.  It is only by celebrating and embracing our differences that we can make Liberia into such a jewel.

Ask the participants to name the different parts of their body (you may want to do this in conjunction with the Peace Education game of “Leader Says”).  Ask them “which is the most important part?”  Ask what this part can do without the other parts of the body.  Allow open discussion but point out that all the different parts work together for the good of the whole body.  For example; your stomach tells your brain that you are hungry; your feet take you to the kitchen, your hands help you take the food to your mouth and your mouth, teeth, tongue help you to eat the food.  Could you eat without all these body parts helping you?  Liberia is like a single body with many different parts.  Each part has a particular role (job) and each part makes it better for all of us.
Game:  (This can be used as an energizer at any stage in the programme but relates to the work done on diversity).  Seat the participants in a circle (on chairs).  There should be one less chair than there are people.  Think of five fruits (for example; apple, banana, mango, pineapple, watermelon).  Move around the group assigning one fruit name to each person (so the first person is apple, the second person is banana, the third is mango, the fourth is pineapple, the fifth is watermelon, then the sixth is apple and so on.  Give the standing participant the next fruit on the list. Explain that the person in the middle can call out one of the fruit names and everybody with that name must jump up and change seats with somebody else of that fruit name.  The person in the middle tries to sit on one of the seats (no matter which fruit they are).  The person in the middle can also call out “fruit salad” and then everybody has to jump up and change seats.

Play the game for five minutes or so or until five or six people have had a turn in the middle.

Ask the participants if it would be as much fun to play the game if everybody had the same fruit name.  Explain that the fun of the game is not knowing who will be called and where the spare seats may be.  

Ask if Liberia is like a fruit salad: explain that many different people coming together is the same as making something better and sweeter than any one fruit or group of people can be.  Remind the participants that equality and respect for others is very important.
Sample Activities for Topic 2: Civic Rights and Responsibilities

Activity: Helping Others [60 minutes]
Activity to be cross-referenced with the session on co-operation in the IPEP
In small groups ask participants to develop a role play based on the following scenarios:

· There are several old people in the community whose families have left to find work in the city.  They find it very difficult to collect water and to buy food.  They are not related to you and really they are not your business.  But some people think it is bad to let old people suffer and we should help.  The role play should demonstrate the civic responsibility of people in the community and explain why this is necessary.

· Because of the war, the bridge over the river has been broken.  This means that people have to walk for three hours to get to market.  Although people have complained to the chief, nothing has been done.  Some people think that we should repair the bridge ourselves but others say it is the responsibility of the government.  But the government is not suffering; the people are.  Demonstrate through your role play the civic responsibility and self-help approaches that can be undertaken.

· The community has a big problem with diseases because of the food refuse and rubbish left lying around.  Each person keeps heir own house clean but rubbish is thrown outside or in a “common” area (such as wasteland or a beach).  The problem of flies and the disease they carry is getting worse but nobody seems to understand that we have created our own problem.  The role play should demonstrate the civic responsibility of people in the community and explain why this is necessary.

· All the farmers of the community are poor and cannot afford to hire labour for the planting and harvest seasons.  In the old days, a group of farmers would get together and the group would all go to one farm to work and to the next farm the next day and so on.  Since the war this has not happened because people are distrustful of one another.  The communal land is also not farmed because there is no trust in the community leaders.  As a result the people are getting poorer even though the seasons have been good.  Demonstrate through your role play the civic responsibility and self-help approaches that can be undertaken.

· Some homes in the community have good well-kept latrines, but other families do not seem to care and if they have latrines they do not keep them in good condition.  Their children do not seem to understand about even basic cleanliness and simply squat wherever they are.  Some people in the community want to chastise these families but others say that they need help and education.  Demonstrate through your role play the civic responsibility and self-help approaches that can be undertaken.

Activity: Representation [60 minutes]
Ask the group what the term representation means.  If one tribal group wants to have one representative to explain their point of view to others who is chosen?  How are they chosen?  What if it is a group of women who want to explain their point of view to the government representative?  How do they choose?

Ask the participants what the forms of government are and how they are represented.

Liberia has two houses in the Legislature (the part of government that makes the laws of the country).  It is these two ‘houses’ together that ensure representation as part of the democratic process.  (Show the diagram in the annex at the end of this session).
Ideally, the districts are formed so that they have approximately the same number of people in each district.  Each district has one representative who then serves in the House of Representatives.  As there are 64 districts there are 64 representatives in the House of Representatives.  There are fifteen counties which have two representatives each to sit in the Senate.  This is to make sure that all of Liberia is represented equally (even places where there are not very many people).
This system of government provides a balance of power.  Generally the House of Representatives proposes laws and if they are acceptable to most of the people the law is passed by the House of Representatives and goes to the Senate.  It must also be passed by the Senate (agreed to) before it is law.  This can be a long process.  The balance is provided by the two Houses: For example; if a law is proposed by representatives from the party on power but it disadvantages the counties that have very few people, the Senate can refuse to pass the law – and it is sent back to the House of Representatives to be modified or changed.
The country of Liberia is a republic.  A republic is considered to be a group of people (a country) where people are considered equal and they elect representatives to govern for them.  They also elect the head of government – the President.  A republic is considered the most powerful form of government for the people as they hold all the power; there is no king or chief who holds power over the people.

Ask participants who has the power at the local level.
Show an example of local forms of government and leadership (below) but draw a representation of the people/groups in power rather than using the words.  Fill in any other blanks and then ask the group how they relate to each other.  Draw lines to show the connections.
	Village in a rural area

	
	
	Tribal chief
	
	

	
	
	
	
	

	Traditional law courts
	
	Council of elders
	
	Religious leaders

	
	
	
	
	

	Community organisations
	
	
	Wise women
	

	
	
	
	
	

	
	
	
	
	


Put participants into small groups and ask them to draw the local forms of government for their area.  

Explain to the participants that in the days before Liberia was a republic, there were small kingdoms.  These were ruled by tribal chiefs or kings.  A Chief usually had a council of elders who helped him to make sure that the rules and laws were obeyed even in small villages.  Even today many villages and small areas have a council of elders.  These are usually wise people who know and understand the needs of their community and the problems and they work to solve the problems and to help answer the needs of their people.  Most times, these elders or the chiefs cared for their people but sometimes they cared much more for themselves and so the ordinary people suffered.  This is true all over the world, even in places where there are no tribes or councils of elders now, once upon a time there were.  
In places where the councils or chiefs did not look after the people, the people sometimes rebelled and asked for a more just form of government.  Other times, the leaders themselves could see that they needed a better form of government.  For example; if people needed to trade and sometimes to stop wars between tribes, the chiefs came together and appointed a Paramount Chief.  This person was like a king.  But if the Paramount Chief or King could make any rules he liked then there was often no justice for the people.  In Liberia, the Paramount Chief is limited by the laws of the country and are elected by the people and commissioned (accepted and appointed) by the President.

In cities in Liberia, the local government is headed by the Mayor who is elected by the people of the city or district.  There is also a Township Commissioner who is appointed by the President.

Draw figures rather than using words wherever possible

	
	
	Legislature
	
	

	District – 1 Representative
	
	House of Representatives
	Senate
	
	County – 2 Senators

	District – 1 Representative
	
	
	
	
	

	District – 1 Representative
	
	
	
	
	

	District – 1 Representative
	
	
	
	
	County – 2 Senators

	District – 1 Representative
	
	
	
	
	

	District – 1 Representative
	
	
	
	
	

	District – 1 Representative
	
	
	
	
	County – 2 Senators

	District – 1 Representative
	
	
	
	
	

	District – 1 Representative
	
	
	
	
	

	District – 1 Representative
	
	
	
	
	County – 2 Senators

	District – 1 Representative
	
	
	
	
	

	District – 1 Representative
	
	
	
	
	

	District – 1 Representative
	
	
	
	
	County – 2 Senators

	District – 1 Representative
	
	
	
	
	

	District – 1 Representative
	
	
	
	
	


Sample Activities for Topic 3: Transparency and Accountability
Activity: The Ladder of Inference [45 minutes]
· Draw a ladder on the board or in the sand (six rungs).

· Discuss that much of our behaviour is like climbing a ladder and each step we climb, relies on the step beneath it.  

· The first step is the actual fact.  This means that it can be checked and found to be true.

· Describe a situation such as: Last week you saw a fight in the market between two people with lots of other people watching the fight and cheering the ones who were fighting.  

· Today you see the same group in the market cheering and shouting. What do you think is happening?

· Point out that as a group certain information has been selected and then assumptions have been made.  On the basis of these assumptions we then develop beliefs that we act upon.  This is very common.  This is called a ladder of inference.

The Ladder of Inference
I take Actions based on my beliefs

I adopt Beliefs about the world

I draw Conclusions
I make Assumptions based on 

the meanings I added

I add Meanings (cultural and personal)

I select “Data” from what I observe

Observable “data” and experiences

Explain that we are such quick thinkers that we tend to jump up the ladder without realizing that we have done so and make conclusions based on our own experience and context that reinforce those experiences.  
When people disagree, they tend to focus on the conclusions and stay ‘at the top of the ladder’ without questioning how they reached those conclusions in the first place.
One way of stopping the climb up the ladder is by questioning assumptions we are making and constantly checking in with other people to make sure that we have understood them correctly.
In small groups ask the participants to develop a set of guidelines using the knowledge gained from the ‘Ladder of Inference’ to help with solving problems. 

For example: 
· Become more aware of your own reasoning

· Make your reasoning more visible to others
· Inquire into others’ reasoning 
· Ask:  What is the observable data behind that statement?

Does everyone agree on what the data are?

Can you explain your reasoning to me?

How did we get from that data to these assumptions?

Ask the participants that if making assumptions leads us to wrong conclusions and mistakes, what is the lesson we need to learn from this?

Ask participants if we expect people to be very honest in all that they do and to share their ideas and explain their actions (transparency) what is our role?  Should we jump to conclusions?

What does this activity teach us about being transparent and working towards transparency in our society?
Activity: Messenger [60 minutes]
Form teams of 10.  

Each team should then be split into two (A and B).  

The teams are to play a board game (such as checkers).  

Sub-team A must play the board game with a sub-team A from another group.  

Neither A teams are allowed to make any moves without getting direction from their own Sub-team B.  

But Sub-team B are in a different part of the room (or outside) and cannot see the game.  

A messenger from sub-team A must carry the questions and the responses from A to B and return.  Sub-team B must try to help their team to win by listening to the messages and sending clear instructions in return.   

Discussion

Co-operation among friends or without pressure is a relatively easy skill.  But when there is pressure to succeed, it is easy to forget the lessons of peace education and then co-operation becomes more difficult.
Ask participants:

How much trust is involved in co-operation?

How difficult was it to co-operate when you had to trust the other part of your team?

Did you find that it was more difficult when you couldn’t actually work together physically?

What does this activity tell you about accepting responsibility in real life?

Ask who felt that they were accountable (that they were responsible for the information given and the decisions that were made).

Ask how difficult they felt it was.  Ask if people were truly honest and felt that they had a responsibility to be clear in their communication and to give all the facts.

Explain that in a community, if we are to participate to build a better Liberia, each one of us is accountable for our actions.  Equally we can ask our representatives in government to be accountable as well as the organisations in society who are also accountable.  But to ensure accountability we must be very clear in our communication and never to assume that other people know our ideas.
Activity: Accountability [60 minutes]
Formal Accountability is the system of asking people to justify (explain) why they have done the things that they have done.  Politicians should be accountable, public servants (the police, the Electricity Board, the engineering department that builds roads and bridges) local leaders, teachers, health workers, community leaders, parents and ordinary citizens.  Accountability can be as big as facing Judgement Day (in a religious sense) to being ethical and honourable, to being able to explain why things that have been promised have not been done (in the case of leaders).
Accountability has two parts: if nobody is held accountable (if nobody is asked “why?”) then only the most honourable people will hold themselves accountable.  The other side is being accountable – understanding that your actions will be questioned.

One formal system of accountability is the judicial system of a country.  If one person kills another person they will be held accountable in a court of law.  But what if that person killed because he was protecting his children from an armed robber who was threatening them?  While he is still guilty of killing, he is generally not considered guilty of murder and the circumstances around the death may be such that the judge (to whom the person is accountable) may decide that there were sufficient reasons for the man’s actions.
Put participants into small groups and give each group a scenario (at the end of this session).  Ask the groups to discuss the scenario and decide who is accountable and to whom and what the people should do. 
Allow 15 minutes for this activity.

Scenario 1:

A teacher beats a child at school because the teacher is frustrated at not having been paid for three months.  The child did not do his homework because he was out late playing football.  Who is accountable?
Scenario 2:

A woman steals fruit from a stall at the market.  She is widowed and her eldest son has gone to the city to find work.  All the money the family had was spent buying him nice clothes to wear and for the bus fare.  She has no other family as they fled during the war and are now resettled in a different county.  She has four small children who get sick often because they do not have good food.  She was seen stealing the fruit and the stall holder wants to take her to the court.  To whom is the woman accountable?  Is anybody else accountable?
Scenario 3: 

Before the election, many politicians came to the village and promised good roads, more jobs, a new health clinic and a bigger school.  The politician who was elected had promised all these things as well, but months after the election, not a single promise has been kept.  Who is accountable and to whom?
Scenario 4:

[Tell the story of the man plucking the chicken – in the story book]  To whom is the man accountable?

Scenario 5:

There is no garbage collection in the town.  But the people do not care about keeping the town clean.  People throw all their rubbish into the street: rotten food, plastic bags, old clothes, dirt they have swept from their shops and houses.  The smell is very bad and the rubbish has clogged up the drains so that in the rainy season the streets are flooded.  The town is infested with rats and mice and people are very often sick.  Who is accountable?

Sample Activities for Topic 4: Environment
Activity: All around us [60 minutes]
Explain to the participants that environment means all the things around them: air, water, trees, houses, plants and animals.  Explain that if we keep our environment healthy, then we will be healthy.  Trees breathe out what we breathe in, so if there were no trees we would soon run out of oxygen.  Even though there is plenty of water in Liberia, there is a lot of pollution (rubbish, dead animals, sewage, dirt and even chemicals) that mean that the water is not fit to drink.  
Ask participants to brainstorm about the current problems of the environment around them.  Remind them, if necessary, to think about not just services that they do not have but about how their environment looks and what the results are.

If the participants can read and write ask them to list the problems on flip sheet paper.

Put the participants into small groups.  Give one problem to each small group and ask them to discuss solutions to these problems.  Ask if they can provide solutions for these problems or if they need help from outside.  If they need help (for example from the government or the international community) ask them what they can do to minimise the problem and what steps they need to take if they need outside support.

After discussion, ask whether they would be prepared to do the things they have suggested.  If they do not feel that they can do these things, remind them that Peace Education means that we must each take responsibility for our own actions.  This also means taking responsibility for the things around us.

Activity: My country; my planet [45 minutes]
Explain to participants that when we cut down forests the soil has nothing to hold it together.  Ask what happens when the rains come.  By cutting down the forests we also deprive ourselves of clean water and land to farm (even though we think that by cutting down the trees will give us farming land.  But the land is good only for a season or two but then it is no longer fertile (rich for growing crops).
Put the participants into small groups and ask them to think about and discuss what can be done when there is a shortage of land to farm.  Ask them to think about the problems of today balanced against the problems of the future.  Ask the groups to brainstorm to think of alternative ways to make a living without destroying the forests.  Allow 20 minutes for discussion.
Explain that Liberia has 40% (almost half) of the rainforests in West Africa.  Ask people how useful they think rainforests are and what the uses are.  Allow open discussion for about 20 minutes.
After discussion, explain that 90% of the medicines used today came originally from rainforest.  But rainforests do more: they counteract (work against) the problems caused by global warming.  The more trees we have, the better chance we have to keep our planet habitable (able to live in). 
Ask participants how we can live successfully without deforestation (cutting down the trees).  Ask them to think of solutions to these issues
Activity: The Future [45 minutes]
Ask participants to think about the future.  Ask what they would like Liberia to be for their children’s children.  Put them in small groups (but different small groups than the previous exercise) and ask them to discuss what can be done to make Liberia an environmentally safe and healthy place to be.  Remind them if necessary, that sanitation and basic health also have an impact on the environment.  Ask them to think about the rubbish and things people throw away, the deforestation that will ruin the soil and the water (but not provide fertile land for crops) and the warming of the planet which means rising sea levels and more extreme weather patterns.  Remind them to look for solutions at the local level, the national level and the global level.  When they have a list of solutions, ask them what they can do as young people to work for these solutions.



First they came for the Jews


And I did not speak out 


Because I was not a Jew.





Then they came for the Communists


And I did not speak out


Because I was not a Communist





Then they came for the trade unionists


And I did not speak out – 


Because I was not a trade unionist





Then they came for me – 


And there was no-one left 


To speak out for me





Pastor Niemoeller, victim of the Nazis











Sample Questions


What do you do?





Why do you act this way?





What do you think is happening?





Why do you think this?





If those people were not in the group, would you still think the same thing?





Does everybody think the same thing?





What did you actually see?





What else could have been happening?








For example:


If employment is considered the right of a citizen – ask what are the responsibilities?: paying taxes;  becoming qualified for employment; searching for employment; job creation as part of a community.





If representation in government is listed – what are the responsibilities?: voting, asking the representative to follow up on issues of concern; grouping together as a lobby group to raise issues of concern
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